Ensuring All Students Participate

EMERGING

DEVELOPING

PROFICIENT

EXEMPLARY

Engagement

Routines

Authentic Engagement

Students participate through
thumbs up/down, physical
response, holding up a signal
or written responses (post-
its white boards, notebooks)

Ensure that all students are
participating and
accountable (ex. Popsicle
sticks, numbered heads,
jigsaw with expert groups,
turn and talk). Consider the
needs of your learners with
wait time and other ways to
support rehearsal needed
for success

Provide opportunities for a
variety of response types
(everybody writes, exit
tickets, turn and talk)

Call on students purposefully
and with support. Give
chances for: rehearsal*;
selected sequencing of
conversation around
context; re-voicing;
paraphrasing — by teacher or
peers (*Teacher is
purposeful during lesson to
select/prep students during
SHARE)

Students help create rubrics
for participation that
include a variety of
response types and
accountability for all
students. (diads, defenses
with evidence)

Teacher plans for and
implements different types
of response strategies to
ensure all students are
challenged academically

Flexible and intentional
grouping based on needs,
interest and skill level

Teacher plans and
implements structures and
strategies to encourage
student to student
questions and dialogue
(sentence stems, protocols)

Consistent high expectations for all
learners with supports,
individualization when needed and
multiple opportunities for student
success.

Teachers strategically provide “help”
through structures (could include peer
support), individual knowledge to find
an entry point for students to
participate. Students would know
where and how to gain support needed

Teacher plans for responses needed
when incorrect answers and
assumptions are made and ways to
encourage continued learning with
individuals and in the classroom
community

Classroom environment is safe where
mistakes are valued and shared to
support learning. Students share
thinking/reflection around mistakes
and student work/artifacts display the
process utilized in learning
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Ensuring All Students Participate

Participation includes active learning strategies through a variety of modes (talking, writing,
doing) leading all students to remain engaged and responsive to high expectations.
Ensuring all students participate includes:

e High expectations with multiple opportunities

e Support structure provided to ensure success from teacher and peers

e Classroom environment provides safe and supportive learning opportunities and a
place to share thinking and reflection

Ensuring all students participate through intentional strategies leads to accountability for
learning. Through participation students make meaning, deepen their understanding and
contribute to a learning community where they are valued. Multiple opportunities to
participate through language and experience provide equitable outcomes for all.

Resources for student engagement include:
e Teach Like a Champion, Lemov, Chapter 1
e Visible Learning, Hattie
e See Poverty...Be The Difference, Beegle, pg 101-108

e Guided Language Acquisition Design, Heads Together/Numbered Spoons, Expert
Groups, and the Social Skills T-Graph
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Communicating a Clear Teaching Point

Emerging

Developing

Proficient

Exemplary

Teaching Point

» Purposeful Instruction

* Teaching point is
posted each day

* Teaching point is
aligned with
standards/frame
works

e Students are
aware of the
teaching point

Teaching Point
provides a learning
goal (goals that
describe the
intended learning
rather than focus on
task completion)
aligned with
standards and
frameworks

Students are
knowledgeable of
the learning goal and
can articulate their
learning

Connections are made to
previous goals and future goals
within the trajectory to the
content standard/unit outcomes

The task is aligned with the
learning goal and the teacher
and students refer to the
learning goal throughout the task

Learning goals are based on
student needs, (including the
needs of language learners and
special needs students)
meaningful, and relevant to
students within the trajectory of
the unit/standards providing
transferable skills and strategies

Students are supported in
identifying their progress towards
the learning goals, are
knowledgeable of success criteria
and how to get assistance toward
their growth if needed
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Communicating a Clear Teaching Point

Communicating a teaching point provides the clarity needed for students and teachers
around the intended learning for the lesson or series of lessons. As this practice develops
into purposeful instruction, it includes a teaching point based on student need as well as
alignment with standards and relevant tasks.
Communicating a clear teaching point includes:

e Students’ knowledge and understanding of learning goals

e Connections to previous and future learning

e Assessment of current progress and support needed to meet the learning goal

e Alignment with content standards/unit outcomes

Purposeful instruction “..develops in students an internal vision of what they are to be
learning. When we invest time up front to build the vision, we gain it back later in increased
student motivation and the resulting higher quality work.” (Chappuis). This clarity provides
support for teachers in planning meaningful tasks aligned with content standards and unit
outcomes as well as supports the assessment of each student’s understanding and
engagement with concepts. Additionally, if teaching points are clear to the students, students
have more opportunity to advocate for their learning and communicate with teachers about
whether they understand concepts.

e Teach Like a Champion, Lemov, pg 57-59, technique 6 “Begin with the End”

e \Visible Learning, Hattie

e Seven Strategies of Assessment for Learning, Chappuis, Chapter 2

e Making Content Comprehensible, Echevarria, Chapter 2, pg 21

e Classroom Instruction that works with English Language Learners, Hill, Chapter 3

e Understanding by Design, Wiggins
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Checking in with Students

Emerging

Developing

Proficient

Exemplary

Checking In

» Conferring

Teacher checks in with each
student weekly by asking
questions

Examples
¢ Did you understand the
lesson?

e Do you have any questions
about the lesson today?

e How do you think you did
on the test?

e How did things go with your
group today?

Teacher is aware of how
students’ cultural background
may impact how they engage in
a check in

Teacher has a system to check

in with each student weekly

and uses recorded information

to inform lesson planning

Examples

e Student list with notes
from check ins

e Review check in notes to
plan an upcoming whole-
group mini lesson —
reteach, activate prior
knowledge

e Selection of materials and
tasks/assignments based
on recorded information
from check ins

Teacher is aware of how
students’ cultural background
may impact how they engage in
a check in, with beginning skills
in how to adapt

Teacher has a system to

regularly check in with

students, and on a weekly basis

uses recorded information to

inform differentiated

instruction

Examples

¢ Intentional pair and small
groups

e Selection of materials
(mentor texts) and learning
supports (graphic organizers)

e Connecting students to
needed supports and
interventions

Teacher is aware of how
students’ cultural background
may impact how they engage,
with growing skills in how to
adapt

Teacher continually and

systematically checks in with

students individually,

triangulating data to inform

lesson planning and

differentiated instruction

Examples

e Correlating check in notes
with daily formative
assessment

e Using check in notes with
formative assessment data
to make decision about
placement into interventions

Use check in data to
communicate with parents
about student progress

Teacher is aware of how
students’ cultural background
may impact check-in, and adapt
to ensure all students are
checked in with about their
learning

1-14-11

DRAFT

Instructional Frame — Equitable Practices




Definition

Rationale

Resources

Instructional Frame — Equitable Practices
Checking in with Students

Teachers check in with each student on a weekly basis about her/his learning. Opportunities
to touch base with each student allow teachers to know how students are interacting with the
learning in their classrooms and can plan lessons, adjust lesson designs and identify
interventions based on this knowledge.
Checking in with students includes:

e Asystem to record student information from conferring with students

e Understanding of students’ learning styles, personalities and cultural backgrounds

e Teacher reflection to inform instructional moves and data collection

The purpose of checking in with each student weekly is to strengthen students’ perception
that teachers know them as individuals. This leads to strong teacher knowledge of student
learning and ensures that lessons equitably address each student’s needs.
Checking in with students supports:

e Strong student-teacher relationships built on understanding of student learning needs

e Triangulated data sources for strong lesson planning

e The Art of Teaching Reading, Calkins, Chapter 6
The Highly Engaged Classroom, Marzano
Guided Readers and Writers, Fountas and Pinnell, pgs 138-140

In the classrooms of some teachers, children grow in leaps and bounds, while in the classrooms of other
teachers, children make only modest gainsamutterly convinced that the difference has everything to do

with the two teachers' abilities to confer.
Lucy Calkins, One to One
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Promoting Student Discourse

Emerging Developing Proficient Exemplary
Structures for Learning Through
Discourse Discourse

Teacher implements the
following student discourse
structures

Examples

e Private think time

e Turnand talk

e Posted sentence stems

Teacher is aware of how
students’ cultural
background may impact
how they engage in talk
structures

Teacher uses structures to deepen

student thinking and student to

student discourse

Examples

e A-Bdiads

e (Questioning strategies —
probing questions to elicit
deeper level thinking and
extended answers

e Extended opportunities to
develop individual ideas and
thoughts (journaling)

Teacher is aware of how students’
cultural background may impact
how they engage talk structures,
emphasizing a safe learning
environment to promote student
talk

Classroom structures support
groups to engage in rich and
complex discourse

Examples
e Socratic Seminar
e Fish bowl

e Interactive presentation/
exhibition of student work

e Peer review of student work
e Student-student questioning

Teacher is aware of how
students’ cultural background

may impact how they engage in

a student talk, with growing
skills in how to adapt

Classroom structures support

groups to engage in student-led

rich and complex discourse

Examples

e Student defense of learning

e Student initiated
questioning

e Reciprocal teaching

e Students as facilitator of
purposeful talk

Teacher is aware of how
students’ cultural background
may impact how they engage in
talk structures, and adaptin a
way to ensure all students
engage in talk to develop their
learning
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Promoting Student Discourse

Definition Teachers establish a safe and positive classroom culture in which students listen to one
another, ask each other questions and develop their thinking and learning through student-
talk.

Promoting student discourse includes:
e Multiple strategies to develop students’ discourse skills
e Practices to ensure equitable participation in discourse
e Structured discourse leading to deeper learning

Rationale Through rich dialogue, students access their prior knowledge, explore new questions, and
discover authentic new learning. Promoting student discourse through a variety of structures
ensures all students access each other’s thinking in the learning process and are held
accountable for their learning.

Promoting student discourse supports:
e A collaborative learning process, engaging all students
e Multiple opportunities to celebrate learning

Resources e The Highly Engaged Classroom, Marzano
e Classroom Questioning, Cotton (2002) Retrieved Nov 2008 from School Improvement
Research Series website
e Classroom Conversations and Diads, Teachers Development Group
e Classroom Routines, Math and Literacy Frameworks, HSD

| would argue that questioning is one of the most important acts that students can learn both for supporting
theirown learningt YR 60SO02YAy3 fAGSNY 0SxE ¢Sttt SRdzOF SR LIS2LJ
generative questions is critical to functioning successfully in society, yet students are rarely encouraged to ask
questions in school mathematics classes and they off@hto engage in this act that is so important to
advance learning and to life
Boaler and Humphreys, Connecting Mathematical Ideas
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